
Here are a number of questions which we'd like to ask: 

 

I.  Please tell us about your journey as an educator – where you started and 

how you came to discover and develop your method. 

1968 were the students revolts in Paris. At this time I was a young German-

teacher, my method was top-down, and the students have to imitate, to repeat 

and to memorize. The students revolts bring me to reflect about my 

conservative-top-down life and I began to activate my students. So they came to 

bottom-up activities. They discussed in little groups in the class-room and read 

interesting news-papers. I  went to Germany as assistant-teacher. In Germany 

the method was behaviouristic: imitation, repetition and memorize. I had the 

opportunity to participate as writer to the  elaboration of a textbook for adults 

learning French. The writers want to change from behaviouristic pattern  to 

communicative. So I trained communicative methods: working in groups and 

communicating about everyday topics. 1980 I had the opportunity to get a 

position as assistant professor for French as foreign language at University 

Eichstätt (Bavarian). As I was absolutely convinced, that a professor has to test 

his theory in the practice and tell his students his real experiences, I took a 

French-class at the near Grammar-school. Of course, I used the active-

communicative method. The students-motivation was present, but I nevertheless 

was very dominant, and the students remains passive. I spoke much more than 

the students does. And the voiced sentences from the students were simple, not 

accordingly to  their intellect. So this type of class was boring. What could I do? 

If I ask the students to manage the course themselves, they would talk much 

more, they would utter more complexes ideas and sentences, they would be 

much more demanded. 

II. For aspiring educators, how does one correctly establish an LDL class? 

Can you extrapolate on your lesson planning and the steps you take to 

successfully implement a LDL class? Please try to explain in a way that 

relatively new teachers can attempt to replicate your method in their own 

classroom. 

Which measures are important? 

1. I split up the lesson-content in little parts: a little grammar-section, a little 

text-section, a cup of exercises, a cup of questions about the text and so on. I 

distribute this little sections in the class-room, a section for two students. The 

students have 20 minutes time to prepare the presentations.  

 

 



2. I distribute a leaf with useful expressions:  

Useful expressions in the classroom  

 Who would like to take the next sentence? - (when we do exercises) 

 Who can answer the question? 

 Could you write that on the board, please? 

 Would you please look at the transparency? - (Folie) 

 Who can explain this lexical item? - (when new vocabulary is introduced) 

We are listening to the CD first. We are going to check the homework first. Please, read text 4 

on page 57. Now let’s do the exercises on page 43.  

 Would you please speak up, Carol? - (when the pupils can’t hear) 

 Could you please repeat your answer? 

 What is the meaning of prohibition? - (when the explanation is not clear) 

To give encouragement or praise: 
That’s correct. Good idea. Well done. That was an excellent answer, Alena. Give it a try. - 

(even when you are not sure - try to give an answer)  

When something is wrong: I’m afraid there was a mistake. Your pronunciation isn’t correct 

here. I’m sorry. - Who can help him/her?  

______________________  

3. Now two students stands in front of the class. The teacher has  to support the 

two students if they speak too fast, too quietly, too fuzzy… It is very important 

to ensure that the presentation is satisfying for the class and for the two students. 

The teacher has to ensure, that discipline is in the classroom, that the two 

students were not disturbed and that the class understand what they say. The 

teacher doesn’t give grades.  

4. During the first attempts, the students are not secure and have to be supported. 

Then step by step they are more and more confident and willing to take more 

difficult tasks! 

5. Obviously the students are more and more satisfied. Why? 

- They speak much more than before! They speak more complex sentences and 

voices more demanding ideas. The class-room management is also demanding 

for the students and motivating.  

-The preparation and execution of  the lecture is much more demanding: 

*They have to understand the new contents 

*They have to reduce the complexity of the contents in order to make them 

understanding for the other students 



*They have to develop a strategy to explain this contents, to ensure that they 

were understood and to ensure that the contents will be memorized and used!  

*They have to  plane and execute social-interactions and group-working in the 

class-room. 

III. You have spoken about “flow effects” as being the intrinsic satisfaction 

achieved when students are in control of their study. What elements do you 

think contribute to this effect, and how does it relate to the idea of student 

engagement? 

IV. Would you say that learner autonomy in the class is a sufficient or merely 

necessary condition for feeling in control? How does individual learner 

autonomy (for example, taking control of ones learning independently outside 

of class) relate or differ to the idea of “control” expressed in an LdL 

classroom? 

 

What is needed to be  happy?  

1. Pyramid of needs according to Maslow (1954)  

sense/transcendence  

self-realization  

Social recognition  

social relations  

security  

physiological needs  

 

Maslow distinguishes several levels of needs: 

- the physiological-biological ones, whose satisfaction is essential for life 

support,  

- the need for security,  

- the need for social inclusion and recognition,  

- the need for self-realization and  

- the need for meaning or transcendence.  

 

 

 

 



The LdL method seems to satisfy these basic needs better than teacher-centred 

models: 

 

- The LdL method leads to more movement in the classroom. The students 

practise partner work, prepare posters, and their teaching includes  mimes 

and role-plays.  

- Their confidence in expression and appearance grows from presentation 

to presentation. Classes are kept free of grades so that students are not 

afraid. 

- The social needs are better satisfied, because the demanding task brings 

the partners together and with successful presentations the participants are 

praised intensively by their classmates and the teacher.  

- Self-realization is made more possible, because each student can bring to 

the presentation of the material the skills he has, for example musical or 

graphic skills.  

- Overall, there is the feeling that all teaching activities are embedded in a 

demanding context. 

 

2. The  need for control according to Martin (1994) 

 

Emotion research points to the importance of the feeling of control. In everyday 

language, control means "having the situation under control". The feeling of 

control signals that you are able to sustain your life. All the basic needs listed by 

Maslow can be subordinated to an all-encompassing need, that of control. In 

fact,  

- The physiological needs correspond to the task of keeping the individual 

functioning by supplying energy. This starts with brushing your teeth, continues 

with breakfast and extends to all activities that are beneficial to your health.  

- The need for security, is also about control: the individual feels comfortable if 

he is not threatened.  

- The need for social inclusion corresponds to control at the social level. When 

people are integrated into a social network, they have more resources at their 

disposal to "keep their field of life under control".  

- The need for self-realization is a need for expansion. Here the point is no 

longer to maintain control, but to extend it: when you feel talents, for example 

musical talents, then it urges you to develop the corresponding abilities.In this 

way, the cognitive and emotional map is expanded. You "control" more and 

more areas of the world.  

- Finally, the need for meaning can also be subsumed under the generic term 

"control". We also strive to understand our life cognitively.  

 

3. Information processing as a basic need according to Martin (2018) 

Conceptualization as Source of happiness 



Mindsets 

Providing instruments for cognitive control 

1.Structure of opposite needs (inducing dialectical process) 

Control  Uncertainty  

Order Chaos  

Clarity Blurriness  

Simplicity Complexity  

Integration Differentiation  

Society Individuality  

Coercion Freedom  

Concretion Abstraction  

Linearity Non-Linearity  

Centralization Decentralization 

2.Dialectical Thinking 

Dialectical thinking leads to the integration of apparently contradictory positions 

that unite and develop on (higher) line of  balance.  

3.Explorative behavior 

Expanding the field of control: characteristics of successful problem solvers 

(after Dörner, 1983).  

- Explorative behavior 

- Rich cognitive map 

- Self-confidence 

- Explorative behavior 

- etc. 

 



An explorative attitude is the willingness of people to enter situations that 

contain a high degree of uncertainty. Explorative people seek out fields with 

which they are not familiar and try to  assert themselves in these 

fields in a problem-solving manner. Every experience gained in this way is 

processed into an abstract, cognitive scheme. The more experience, the more 

schemes, the wider the cognitive map. A wide cognitive map ensures control 

over more areas. It ensures that new situations are successfully mastered. The 

feeling of control is strengthened, self-confidence grows and thus the 

willingness to tackle unknown  fields, i.e. to behave in an explorative manner 

again. 

=> Flow effect as a reward for explorative behavior and gaining control 

(according to Csikszentmyhalyi, 2000).  

(Feeling of flow, feeling of being absorbed in the action).  

- entering unknown fields, discovering new things; 

- situations with an open outcome, for which one is responsible; 

- solving problems, coping with high demands 

- exhausting one's resources; 

- feeling of self-delimitation; 

- control over one's own actions and the environment. 

4.Conceptualization 

Conceptualization is the creation of cognitive schemas that bundle extensive 

information into compact models that motivate action.  

5.Project as a happiness generating structure 

In the search for task profiles that permanently require conceptualization, 

contain high potentials for satisfying basic needs and at the same time 

permanently induce feelings of flow, one quickly comes across the project 

structure.  

 

 

 



V. You speak about the optimum quantity and type of stimuli to achieve the 

highest levels of student engagement. What can the teacher do to customise 

and correctly calibrate the information offered in the lesson to best satisfy the 

needs of students? 

The teacher hasn’t to customise and  calibrate the information. The students 

must have the opportunity to do this themselves. The teacher has to open the 

highest possible field for informations and impulses. So the students find and 

choose the exact quantity and type of stimuli they need. The students are the 

only one who exactly can assess how much and what they need regarding the 

topic they have to treat.  

The teacher task is to find the largest and the more demanding field of interest 

possible to inspire his students. Not to calibrate it. The right caliber will be 

found through the students themselves. No limit for the sources of information. 


